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Overview of the Program and How It is Organized

The mission statement of the Developmental Studies Department at Dixie State College of Utah is to facilitate and intercede on behalf of students who may be academically underprepared. The program empowers students to succeed in subsequent college-level coursework and to obtain their academic, career, and personal goals.

The mission statement of Dixie State College of Utah includes developmental education as one of its goals. 
Dixie State College of Utah will provide – Developmental Education that forms a foundation for success in either a work setting or lower-division coursework. 

In order to examine the Developmental Studies Department at DSC, it is important to see the larger picture of developmental education. 
The National Association for Developmental Education, of which the Dixie State College of Utah Developmental Studies Department is an Institutional Member, lists as it motto the following:  

Helping underprepared students prepare, prepared students advance, and advanced students excel.
NADE defines developmental education as “a comprehensive process that focuses on the intellectual, social, and emotional growth of all students. Developmental education includes, but is not limited to, tutoring, personal/career counseling, academic advisement, and coursework” (NADE website, fact sheet). Within that definition, NADE offers the following goals of developmental education.
· To provide educational opportunity for all individuals, appropriate to their needs, goals, and abilities

· To enhance the retention of students

· To ensure proper placement by assessing levels of academic preparedness

· To develop skills and attitudes necessary for the attainment of academic, career, and life goals

· To maintain academic standards while helping learners to acquire competencies needed for success in academic coursework

· To promote the development and application of cognitive and affective learning theory

· To facilitate partnerships between educators, employers, and the community at large (NADE website, fact sheet).

Developmental Education at DSC facilitates and intercedes on behalf of students who may be underprepared by offering courses in composition, math, reading, spelling, ESL, and study skills. The department comprises six full-time faculty, one of whom is chair, and numerous trained adjuncts as demand requires.

Organizational Chart
	Dr. Donald Hinton, Dean, College of Education, Humanities, Arts, and Social Sciences


	Dr. Brenda Sabey, Associate Dean

	Susan Ertel, Assistant Professor, Composition, Chair, Developmental Studies, tenured

	Jack Lounsbury, Associate Professor, Reading, tenured
	Janet Hansen, Associate Professor, Math,
Lead Teacher, non-probationary
	Candace Mesa, Associate Professor, Composition, 

Lead Teacher,

Service Learning Coordinator, tenured
	Gordon Russell, Assistant Professor, Math

Assigned to Hurricane Center, non-probationary
	Gordon Jolley, Instructor, Math, probationary


Population

Our students are generally recent high school graduates with low placement scores and older, returning adults from the community who lack academic preparedness. As a result of their placement scores, these students are required to take course below the 1000 level, with the exceptions of ENGL 1470 Critical Reading and ASC 1020 Success Skills, which count as elective credit. A chart indicating the placement scores and progression of courses is provided below.
Placement and Progression in Developmental Courses
	Math
	MATH 0900

Basic Math/Prealgebra

(Students with a placement score of 12 or lower must take MATH 0900 and pass with a C or better to progress to MATH 0930.)
	MATH 0930

Elementary Algebra 

(Students with placement scores of 13 to 17 must take MATH 0930 and pass with a grade of C or better to progress to MATH 1010.)

	English
	ENGL 0991

Beginning Writing Lab

(Students with a placement score of 15 or below are required to take lab concurrently with ENGL 0990 and pass with a C or better before progressing to ENGL 1010.)
	ENGL 0990

Beginning Writing

(Students with placement scores of 18 or below must take ENGL 0990 and  pass with a grade of C or better before progressing to ENGL 1010.)

	Reading
	ENGL 0470

Basic Reading

(Students with placement scores of 11 or lower must pass ENGL 0470 with a grade of C or better to progress to ENGL 1470.)
	ENGL 1470

Critical Reading

(Students with placement scores between 12 and 16 are required to take ENGL 1470. Successful completion of ENGL 1470 is also a prerequisite for POLS 1100 or HIST 1700 for students with placement scores between 12 and 16.)

	English as a Second Language
	ESL 0400

Elementary Listening and Conversation

(For students who do not speak English.)
	ESL 0500

Elementary Reading and Writing

(For students who do not speak English.)

	Miscellaneous
	ASC 1020

 Success Skills
ASC 2990-2999 Seminars in Academic Support 

SSC 1050 Re-entry Forum

SSC 1300-1370 Student Ambassador Leadership and Student Government Leadership 
	ENGL 0410

Spelling


Course Categories
The following course descriptions are taken directly from the Dixie State College Course Catalog.
ENGL 0410 Spelling Improvement: For students who want to improve their spelling skills. This course teaches spelling from the tactile-kinesthetic approach; also, several basic rules and learning styles are examined. 
ENGL 0470 Basic Reading:  The course is designed to assist students in the development of reading skills that will enhance their opportunities for success in college, at work, and in life. The focus of instruction is on vocabulary development, comprehension, and reading speed. The course combines group, semi-independent, and individualized instruction in an effort to meet the needs of each student. At the conclusion of instruction, students will be expected to read at a minimum of 175 words per minutes with a 70% or better comprehension and consistently read introductory level college materials with at least 80% comprehension. Students completing this course are strongly advised to enroll in ENGL 1470 Critical Reading. Students are required to take this course if their placement score is 12 or below.
ENGL 1470 Critical Reading:  For all students wanting to improve their reading skills and further enhance their opportunities for success in college. This course is strongly recommended for students planning to seek a four-year degree, whether at DSC or another institution. The main focus of instruction will be on higher-level comprehension with minor emphasis on vocabulary development and reading speed. This is a lecture/lab course with both group and independent instructional activities required. Upon completion of the course, successful students will be able to apply critical and analytical reading skills to comprehend and evaluate sophisticated and complex reading materials. This course is recommended for students with placement scores between 12 and 16. Students with placement scores between 12 an 16 wishing to take POLS 110 or HIST 1700 are required to take and pass ENGL 1470 as a prerequisite.

ENGL 0991 Beginning Writing Lab:   A lab course, focused on grammar and punctuation, to be taken concurrently with ENGL 0990. A lab instructor facilitates small group work, independent work, and grading. Students work primarily independently in lab to complete 16 lessons and a series of mastery exams. Students take pre/post tests to determine the growth through the course of the semester. This course is required for students with an entrance exam score in English of 15 or lower and encouraged for other ENGL 0990 students. A course lab fee is required.
ENGL 0990 Beginning Writing:  For students with an English placement score of 0-18. This course teaches the basics of paragraph and essay organization and development as well as critical thinking and study skills, while preparing students to enter ENGL 1010. Assignments, activities, and tests related to writing and critical reading skills. Successful students will be able to write structured, developed, and coherent paragraphs and essays which are relatively free of mechanical errors. They will also edit and proofread their work, as well as analyze the work of others in small and large groups. Students with placement scores of 15 or lower will be required to enroll in ENGL 0991 Beginning Writing Lab concurrently. 
MATH 0900 Basic Mathematics/Pre-Algebra:   Designed for students with placement scores of 12 or lower or for students needing to learn or review basic mathematics skills. This course covers operations on whole numbers, fractions, decimals, percents with applications, ratios and proportions, signed numbers, linear equations with applications, positive integral exponents, geometry, and polynomials. Graphing and polynomial factoring will be introduced. This course is offered in two delivery formats -- lecture and individualized. Lecture Format:  Traditional lecture given by the instructor four days per week. Tests and assignments are done on a cohort schedule. Individualized Format:  A “Placement Inventory” is used to design a personalized course of study. Students work on their programs with an instructor present for individual instruction when needed. Minimum testing deadlines must be met. This course satisfies prerequisites for MATH 0930. A course fee is required on Individualized Format courses.  
MATH 0930 Elementary Algebra:  Designed for students with a math placement score of 13 to 17, or for students needing to learn or review elementary algebra. This course covers operations on integers, fractions, integral exponents, polynomials with factoring, linear and quadratic equations with applications, rational expressions, linear systems, graphing, absolute values equations, and radicals. Computer-assisted instruction and video instruction are available. This course satisfies prerequisites for MATH 1010. 

ASC 1020 Success Skills:  For all students wanting to enhance their opportunities for success in and out of college. The course is designed to help students take charge of their own learning and develop competency in the skills essential for excelling. Lectures, discussion, and class projects focus on self-esteem, time management, reading textbooks, listening and note-taking, and preparing for and taking tests. Through notebooks, projects, and class goals, students will demonstrate improvement in the aforementioned skills areas.

ASC 2900-2999 Seminars in Academic Support:  For students wishing instruction that is not available through other regularly scheduled courses in this discipline. Occasionally, students request some type of non-traditional instruction, or an unanticipated opportunity for instruction presents itself. This seminar course provides a variable-credit context for these purposes. As requirements, this seminar course must be first pre-approved by the department chair; second, it must provide at least nine contact hours of lab or lecture for each credit hour offered; and third, it must include some academic project or paper (i.e., credit is not given for attendance alone). This course may include standard lectures, travel and field trips, guest speakers, laboratory exercises, or other non-traditional instruction methods. Notes that this course is elective and does not fulfill general education or program requirements. Some seminar course may require fees.

ESL 0400 Elementary Listening and Conversation:    For students who do not speak English. This course gives students a basic foundation in listening comprehension and conversation, including tasks on letters of the alphabet, numbers, directions, and short problems. Starting with simple statements, questions, and commands on familiar topics, successful completers will progress to understanding simple conversational English. This course develops students’ expressive skills in standard broken American English, providing students with fluency and confidence. It expands students’ vocabularies, provides opportunity for small group discussion, role playing, and informal discussion.

ESL 0500 Elementary Reading and Writing:   For students who do not speak English. This course develops students’ reading skills in English within a content area. Students use a variety of authentic reading materials to learn basic reading strategies and improve comprehension. It expands students’ vocabularies, provides dictionary skills, and the ability to read for information. It also develops students’ writing skills in standard American English.- providing students with fluency and confidence. This course also expands students’ vocabularies, provides dictionary skills, and gives the student the ability to perform basic written communication. 
Courses also listed under the supervision of the Developmental Studies Department include:  

SSC 1050 Re-entry Forum

SSC 1300 Student Ambassador Leadership I

SSC 1310 Student Ambassador Leadership II

SSC 1320 Student Ambassador Leadership III

SSC 1350 Student Government Leadership I

SSC 1360 Student Government Leadership II

SSC 1370 Student Government Leadership III

(ASC= Academic Support Course)

(ESL= English as a Second Language)

Mission and Goals
The mission of the Developmental Studies Department at Dixie State College of Utah is to facilitate and intercede on behalf of students who may be academically underprepared. The program empowers students to succeed in subsequent college-level coursework and obtain their academic, career, and personal goals.

Dixie State College of Utah helps students achieve their academic, career, and life goals. The college will provide Developmental Education that forms a foundation for success in either a work setting or lower-division coursework. After completing developmental courses and programs, students will

· Persist to a second year (remain enrolled) at a level that is equal to or greater than the college’s general student population

· Demonstrate college-level competency in composition

· Demonstrate college-level competency in reading

· Demonstrate college-level competency in math

· Succeed in subsequent related college-level coursework.

Short-Term Program Goals

· Design programs so that students have the opportunity to complete developmental coursework within one semester where possible

· Design programs so that students ideally have the opportunity to complete developmental coursework within one year

· Promote successful completion of first college-level credit course

· Assist students in adapting to college life and rigors

· Assist students in taking on the characteristics of successful students, i.e., study skills, time management, planning for a degree, etc.

Short-Term Student Goals

· Complete developmental work within one semester

· Complete developmental work within one year of enrollment

· Successful completion of first college-level credit course

· Adapt to college life and rigors

· Take on characteristics of successful students, i.e., study skills, time management, planning for a degree, etc.

Course Syllabi Learning Objectives

· Developmental Education forms a foundation for success in either a work setting or lower-division coursework. Our common objective is to provide programs and coursework to help students achieve their academic, career, and life goals.

· The objectives for each course articulate with the departmental and college missions statements. See syllabi.

· Course syllabi are standard among the different sections of math, reading, ESL, and English courses. Adjunct and full-time faculty use common syllabi and adhere to the common learning objectives therein for consistency among sections of courses 

Possible Ways to Measure Students Success

· Successful completion of the sequential course at the college level with a C or better.
· A ten-percent increase in graduation rates for developmental students.
· Fewer revolving-door students and more who consistently – semester after semester – continue to work on academic credits (fall to fall retention).
· Minimal interference of developmental coursework with completion of an associate degree with three years and/or completion of a bachelor degree within six years.

· Student satisfaction surveys which indicate student has achieved a career or personal goal as a result of successful completion of developmental coursework.

Curriculum
Major Curriculum Changes over the Last Five Years

Historically, developmental programs at DSC have existed in cycles and spurts. Since 1999, when a centralized Developmental Studies Department was established, the program has been on steady footing with continued support from the administration and from the campus at large. 
As has been the case with previous developmental programs at DSC, the current department is charged with the challenge of retaining students who are academically underprepared, giving them the assistance they need for success in subsequent college-level coursework, helping them achieve life or career goals, and ultimately, assisting them to persist to graduation at either the certificate, associate or bachelor degree level.

When the recent discussions of reorganization were taking place, the Arts, Letters, and Sciences division, which housed Developmental Studies, became the Division of Education, Humanities, Arts, and Social Sciences. Developmental Studies remained a part of this division, and with further restructuring will become part of the School of Education, which will also include Elementary and Secondary Education, Family Consumer Science, and Physical Education, under the direction of an Associate Dean. The Developmental Studies faculty are excited about this new phase in the life of developmental education at DSC.

Since our last program review in 2002, we have experienced a few curriculum changes. We have added ESL courses, modified ENGL 0750 and ENGL 0920 into ENGL 0991 and ENGL 0990, and created lead teachers who train and support adjuncts and who are responsible for the curriculum in their areas of expertise. We have also adjusted placement scores and curriculum to better help students in their subsequent coursework. We also changed the passing grade from a C- to a C in order to be in compliance with the majority of the campus regarding prerequisite courses.
Developmental Studies faculty have participated in statewide discussions under the direction of the Board of Regents to coordinate developmental instruction and curriculum at the state’s colleges and universities. As a result of these discussions, faculty across the state are working at consistent course numbering and skills sets for developmental math and English courses. For example, our existing MATH 0930 course has been refined to meet these new standards and will be renumbered MATH 0990. MATH 0900 has undergone similar adjustments and will be renumbered MATH 0920.
Grade Inflation and Academic Rigor
The following course GPA’s are reported from Spring 2006.

The average grade for ENGL 0991 is 1.74
The average grade for ENGL 0990 is 1.60
The average grade for ENGL 0470 is 2.01
The average grade for ENGL 1470 is 2.13
The average grade for MATH 0900 is 1.60
The average grade for MATH 0930 is 1.29
The cumulative GPA for the Division of Arts, Letters, and Sciences was 2.91 for the Spring 2006 semester.
Therefore, it is apparent that Developmental Studies courses, as a whole, are not contributing to grade inflation at DSC. However, there are certain sections of courses which have GPA’s which are significantly higher than the GPA which is averaged for all sections of the same course. As an example, MATH 0930 Section 04-H has a GPA of 2.61, while the GPA for all other sections of MATH 0930 is well below 2.0. The GPA’s reported above are lower than our typical course GPA’s from previous semesters and are a cause for concern. Other examples are present in ENGL 0990 and ENGL 0991 as well. As a faculty, we will review these numbers in conjunction with our data from the Fall 2006 and Spring 2007 data to determine a course of action if one is necessary. The cumulative GPA for the Division of Arts, Letters, and Sciences was 2.91 for the Spring 2006 semester. 
Each semester, Developmental Studies faculty, particularly the Lead Teachers, work with adjuncts and other faculty to help maintain high standards of student work in developmental courses. ENGL 0990 faculty participate in cross-grading with either the Lead Teacher or other tenured faculty. Also, all instructors in ENGL 0990 and ENGL 0991 use a standard syllabi and common assignments. MATH 0900 and MATH 0930 faculty, for the most part, use standard syllabi and give department tests which have been developed by the Lead Teacher. When there are areas of concern, these are addressed quickly and professionally in order to ensure a high quality program of developmental instruction for students. We are keenly aware that our students will enroll in another course where their mastery of certain skill sets is vital. We strive diligently to make adjustments to our curriculum to best meet the needs of those students.

Another change which has helped curb grade inflation has been the acceptance of the policy that a C is now the prerequisite grade for successful completion of all developmental coursework. The grades of  C- or D will no longer pass a student to the next level within our program or into another department or program. Instructors were then charged with the task of adjusting their course curricula to redefine the C grade and to ensure that the points allotted for tasks were appropriately valued to the complexity of the task and its overall place in the points available for the course.

Placement Information/Prerequisite Skills
See Dixie State College Catalog at the following URL.  http://www.dixie.edu/reg/test-comparison/html
Courses Requiring Students to Use the Library 
Students enrolled in ENGL 0470, ENGL 1470, ENGL 0990, ESL 0400, and ESL 0500 may periodically use the library and its resources. With the creation and implementation of LIB 1010, the library no longer offers library orientation courses which were used extensively by ENGL 0750 and ENGL 0920 courses in the past. Individual instructors will often take students on a quick tour of the library in the beginning weeks of our courses to familiarize students with the library’s location and services.

Several faculty in the Developmental Studies Department place student texts on reserve in the library for students to use during the semester. These are updated as new editions are made available. Students are able to use the books in the library, and some of the MATH 0900 books are available for overnight checkout. Our department library representative has helped us amass quite a definitive collection of support books for our reading, math, and English courses. 
Strengths of the Developmental Curriculum:

· Full-time faculty
· Lead teachers for English and math

· Full range of offerings

· Mandatory placement

· Tutoring available (in the majority of cases, free)

· Standardized curricula in reading, writing, and math

· Open entry, open exit for some courses

· Multiple delivery methods

· Computer-based instruction for reading with 17 stations

· Computer support for other courses like ESL and math

· Portable smart station for Browning Building to enhance classroom instruction techniques. Station includes DVD player and computer with projector
· Sense of collegiality and teamwork among full-time, adjunct faculty, and staff

· Part-time faculty provide office hours and are available to students outside of class 

· Support personnel (student worker) for reading lab

· Supervised Tutoring Center available from 9 a.m. to 8:00 p.m. Monday through Thursday,  9 a.m. to 5 p.m. on Fridays, and 2 p.m. to 6 p.m. on Saturdays
Best Practices
Dr. Hunter R. Boylan, Director of the National Center for Developmental Education, recently published a book entitled, What Works: Research-Based Best Practices in Developmental Education. The following list of best practices as defined by Dr. Boylan can be used to gauge the effectiveness of our developmental education program.  There are three sets of best practices which will be listed below. The best practice will be in italics, and DSC’s Developmental Studies’ compliance with that practice will be in a regular font.

Organizational, Administrative, and Institutional Practices

1.1 Centralization of Program Activities

The Developmental Studies Department at Dixie State College is a centralized program which comprises faculty in math, reading, ESL, study skills, and English. The faculty work to coordinate assignments and reinforce effective student behavior. The close proximity of the faculty offices allows for informal exchanges and quick check ups on students on a daily basis.
1.2 Coordination of Developmental Education Courses and Services
The Developmental Studies department works closely with each other to plan curriculum and to coordinate assignments or lectures where possible. The faculty work well together and are often aware of each others’ curriculum. We try to reinforce what students might be learning in other classes as it pertains to our own lectures or discussions. The Developmental Studies department has a chair who works closely with the other department chairs on campus and with the Dean of EDHASS to ensure cooperation and collaboration. The Developmental Studies faculty also meet with faculty in the English and Math departments to coordinate curriculum. The coordinator for the Tutoring Center is also the part-time secretary for the Developmental Studies department. There is a close working relationship with her and the tutors to best meet the needs of developmental students.
1.3 Management of Faculty and Student Expectations of Developmental Education

The chair of the Developmental Studies department works with full-time faculty and adjuncts to help further the mission and goals of developmental education. New faculty are encouraged to research developmental education and to work with senior faculty, particularly the lead teachers, to gain an understanding of developmental students and developmental education.  The department chair and lead teachers also observe the adjuncts and new faculty periodically to provide feedback and advice on how to best work with developmental students. The department chair has an extensive library of Journals of Developmental Education, NADE Digests, and other publications related to developmental education theory and practice which faculty can access.
1.4 Collaboration with other Academic Units

The Developmental Studies faculty work closely with faculty in the Math, English, and Social Science departments to clarify what students need most in order to succeed in their subsequent classes. English faculty invite the Developmental Studies composition faculty to their department meetings. Developmental Math faculty are welcome to attend the Math department meetings. Developmental Studies faculty are frequently asked to present to other faculty on campus concerning learning styles, reading techniques, classroom assessment techniques, writing across the curriculum, service learning, etc. 
1.5 Establishment of Clearly Defined Mission, Goals, and Objectives

The Developmental Studies department, as part of its TQM  (Total Quality Management) process to become a department, established a mission statement, department goals, and common objectives which appear on posters in our main office area and on the syllabi for our courses.
1.6 Identification of Developmental Education as an Institutional Priority

Dixie State College of Utah identifies Developmental Education as an “Institutional Priority” by listing Developmental Education in its mission statement. Also, the Vice President for Academics is a member of NADE (National Association for Developmental Education) through the Institutional Membership program. The department chair for Developmental Studies also receives institutional sanction and support to be a NADE Executive Board member. 

1.7 Provision of Comprehensive Support Services

With the availability of free tutoring, students have access to some support services. However, the campus and the department could do more to provide stronger advising and counseling services for developmental students.
1.8 Use of Grant Funds for Innovative Program Development

Currently, the Developmental Studies department is not actively seeking grants for innovative program development. This is a goal of the department.
1.9 Integration of Developmental Education and Community Outreach

The Developmental Studies department at DSC could be a more active partner in the community of St. George and other communities throughout Washington County. During the Summer 2007 semester, one of the Developmental Studies faculty will be conducting a workshop for the local newspaper on proofreading and editing. This type of partnership is something to encourage and develop more of. 
Program Components

2.1 Mandatory Assessment and Placement
Dixie State College of Utah requires mandatory assessment and placement for all students in reading, math, and English. Students take the CPT, ACT, or SAT, and their scores are calibrated into our placement score system. Students may challenge their placement score by taking an additional assessment. 
2.2 Systematic Program Evaluation
Dixie State College of Utah requires programs and departments to conduct a program review every five years. 
2.3 Formative Evaluation for Program Improvement
Formative evaluation, which is used to guide instruction, is a vital part of the Developmental Studies program. Faculty in individual sections give quizzes, skills checks, mastery learning opportunities, and other activities which gauge students’ understanding of the material presented in the course. Several course offer pre and post testing to determine the value-added for each student and to assess areas of the curriculum which are most effective for student growth. The analysis of the formative evaluation could be more systematic and formal, and this is a goal of the department.

2.4 Emphasis on Professional Development
Faculty and staff are encouraged to participate in professional development. The college grants monies each year to support faculty travel, coursework, and seminars. Faculty who do participate in professional development are quick to return to campus and share new ideas and research with others. 
2.5 Provision of Tutoring
Though not directly affiliated with the Developmental Studies department, the Tutoring Center is housed in the building with the department, and the coordinator of the Tutoring Center is also the part-time secretary of the department. Students have access to free tutoring in most subject areas. There is also a Writing Center available where students can seek help with their written work. This is also housed in the building with the department. Faculty encourage students to work with the tutors in the Tutoring Center and to schedule sessions with the Writing Center staff to go over assignments and to clarify areas of misunderstanding outside of class.
2.6 Involvement in Professional Associations
Faculty in the Developmental Studies department are involved with state, regional, and national professional associations. Some of those associations include, but are not limited to the following: National Association for Developmental Education (NADE), National Council of Teachers of English (NCTE), Southwest Association for Developmental Education (SWADE), Two-year College English Association for the Western Region (TYCA-West), Phi Delta Kappa (PDK), and American Mathematical Association of Two-Year Colleges (AMATYC). 
2.7 Adjunct Faculty as a Resource for Developmental Education
The Developmental Studies department has a cadre of adjunct faculty who are qualified to teach developmental education courses and have been trained by lead teachers to adapt to the needs of developmental learners. Consistently, however, there is high turnover of adjuncts from fall to fall, and the additional training and supervision led to the creation of the lead teacher model. Having a senior faculty member as a mentor for adjuncts has greatly increased our effectiveness and morale. Also, the lead teacher is responsible for the supervision and monitoring of the curriculum and creating department tests and measures. 
2.8 Student Performance Monitoring by Faculty and Advisors
Faculty in the Developmental Studies department consistently provide timely feedback on assignments. In addition, faculty submit mid-term grades and notify counselors and advisors when students are in trouble academically or behaviorally. Also, faculty will consult with each other concerning students who are taking more than one developmental course. For example, if a student is in ENGL 1470, ENGL 0990, and MATH 0930, the three instructors involved will often talk about the student’s progress, behavior, or other concerns which may be affecting learning. These informal discussions will often lead to more formal interventions by one or more of the faculty to help the student get back on track.
2.9 Developmental Philosophy as a Guide to Program Activities
Although not written down anywhere, the majority of the faculty in the Developmental Studies department adhere to the philosophy of developmental education which helps students assess where they are and then move them forward. This philosophy also includes teaching students to be independent learners and not coddling them or enabling their behaviors which slow their progress as students. The philosophy of our developmental education program is grounded in the larger theory of developmental psychology. An awareness of the stages in developmental psychology could help faculty when dealing with developmental students. A more formal, written philosophy of developmental education is one of the goals of the department.
2.10 Integration of Classrooms and Laboratories
The three courses which use labs are ENGL 0470, ENGL 1470, and ENGL 0990. In ENGL 0470 and 1470, the labs are integrated into the course and are directed by the course instructor. There is a seamless transition for the students from lab to class. In ENGL 0990, the lab ENGL 0991, is a separate course, and students work at an individualized pace with a lab instructor to complete the mastery learning assignments in lab. The biggest obstacle in ENGL 0991 has been clarifying for students that the lab is a lab, a working environment which does not include lecture. Once students are aware that they are expected to ask for assistance when they have questions and not wait for an instructor to stop the class and address the group, they seem to perform better in lab.
Instructional Practices

3.1 Develop Learning Communities
A formal learning community has not been part of the Developmental Studies for quite some time now. The initial experiment with a learning community taught us some valuable lessons about group dynamics, the value of a model student in the classroom, and the course selection for the learning community. We chose our three lowest level courses at the time, MATH 0900, ENGL 0750, and ENGL 0470. The students in these courses exhibited poor student behaviors, a lack of study skills, and an aversion to education. These characteristics were only exacerbated by their close contact with each other for 14 credit hours per week. If we were to create a learning community now, we would create a very different mix of students. 
3.2 Accommodate Diversity Through Varied Instructional Methods
Courses in the Developmental Studies department offer a variety of instructional methods to meet student needs. MATH 0900 is taught as an individualized course as well as a lecture course. ENGL 0990 is lecture, while the more grammar and punctuation intensive lab is individualized. ENGL 0470 and 1470 offer computer work, group work, individual work, and lecture. The ESL courses use computer programs, listening tapes, books on tape, and student recordings, and DVDs to help students acquire skill with conversational American English. Students with physical or mental handicaps are provided accommodations in all courses in compliance with the Americans with Disabilities Act. 
3.3 Use Supplemental Instruction
At this time, we do not use Supplemental Instruction in any of our developmental courses. Research into the effectiveness of Supplemental Instruction for our students is a possible goal of the department.
3.4 Provide Frequent Testing Opportunities
All courses in the Developmental Studies department, with the possible exceptions of ASC 1020 and SSC 1050, provide frequent testing opportunities. 

3.5 Use Technology in Moderation
The reading courses use computer-assisted technology frequently to help students master reading speed and comprehension. The math courses have CD-ROM’s available with the textbooks which students may use to supplement classroom lecture and work. The English courses require students to type all out of class papers and to have a basic understanding of word processing. The ESL courses use technology to assist students in acquiring practice with native language speakers. The department has a smart cart which includes a computer with projector, a DVD player, and other electronic devices which can be wheeled into the classrooms and set up with minimal effort. The department has been challenged by the Academic Vice President to pursue expansion of our technology and to look at providing instruction via technology as well as in face-to-face courses.
3.6 Provide Frequent and Timely Feedback
Faculty in the Developmental Studies department, with the probable exception of the chair, are quick to grade and return work to students. Frequently, faculty update students concerning their progress in the course and make students aware of key days in the semester like the drop date, the complete withdraw date, and the purge date. Students in ENGL 0990 are also shown how to keep track of graded assignments and to figure their own grade at any time in the semester. One of the math faculty provides students with the score for the assignment, plus, the cumulative grade-to-date on each assignment returned to students. Consistently though, faculty in the department receive low ratings on this item on the student evaluations. We have discussed ways to address students’ concerns with their grades while not placing too much emphasis on “getting an A.”  This is an area of constant concern for the faculty.
3.7 Use Mastery Learning
MATH 0900, MATH 0930, ENGL 0470, ENGL 1470, ENGL 0990, and ENGL 0991 all use some aspects of mastery learning. Students have minimum requirements for certain assignments. They must pass certain assignments at a pre-set standard, like 80%, in order to move to the next assignment. Students must also meet exit criteria at a certain percentage in order to pass to the next course. 
3.8 Link Developmental Course Content to College-Level Requirements
Faculty in the Developmental Studies department work closely with their colleagues in the college-level courses which will receive our students to ensure that our students are adequately prepared for the college-level work. In addition, faculty meet to ensure that we are not covering material in the developmental course which is to be covered in the college-level course. Also, developmental faculty from across the Utah State System of Higher Education have been meeting to coordinate curriculum among the campuses so that ENGL 0990 offers the same objectives and basic course components across the system. Recently, the developmental and college-level math faculty conducted meetings to establish these state guidelines for material inclusion. Those recommendations are now appearing in our course syllabi, and MATH 0930 will soon be renumbered as MATH 0990 to comply with the state mandated common course numbering initiative.
3.9 Share Instructional Strategies
As Developmental Studies faculty return from conferences or workshops, they are quick to share new instructional strategies they may have seen demonstrated or have participated in. Developmental Studies faculty are also asked frequently on campus to share techniques. The chair of the Developmental Studies department has conducted workshops for the Nursing Department on classroom assessment techniques; the reading faculty member has conducted workshops for the entire faculty on how to best get students to read course materials and techniques for improving reading. The Lead Teacher for Developmental Composition conducts workshops on active learning and service learning for the campus at large and for departments. 
3.10 Teach Critical Thinking
All the courses in the Developmental Studies program have objectives listed in their syllabi which address the need for critical thinking skills. In ENGL 0990, students are made aware of logical fallacies, the differences between fact and opinion, and the effects of the media on thinking. In the ENGL 0470 and 1470 courses, students learn to differentiate between fact and opinion, how to make inferences, and how to read critically for information. In MATH 0900 and MATH 0930, students are challenged with word problems which require them to think carefully and critically about the material and to form a working equation based on their assessment of the problem. 
3.11 Teach Learning Strategies
In ASC 1020, in particular, and in all the Developmental Studies courses, students are exposed to a variety of learning strategies. Students are made aware of time management, test taking, note taking skills, reading techniques, study techniques, and test analysis techniques. Students are given strategies to help them monitor their own progress in a course. In ENGL 0990, students complete an assignment which asks them to reflect on their progress through the course and to make predictions about future courses based on their analysis and reflection. Faculty in the Developmental Studies department practice a variety of teaching techniques and model different learning strategies for students. If one method does not seem effective, we are quick to try another. 
3.12 Use Active Learning Techniques
If our classrooms were bigger (wishful thinking), we would offer more active learning techniques, but as it stands, we are limited by space to some degree. We still have students up and about in the classroom, working on the board, working in small groups, voting with their feet, etc. These are the more physical of the active learning techniques, and there are others which do not require a great deal of space to maneuver about. The faculty work to provide a variety of different activities in each classroom to keep the students involved and attentive. 
3.13 Use Classroom Assessment Techniques
The Developmental Studies faculty use frequent and practical assessment in most classes. From the one-minute paper to a weekly goals card, faculty assess the pulse of the class and determine the direction for the day’s discussion. In math courses, the faculty often use group quizzes and partner quizzes to jump start a lecture or to assess the readiness for a test or a new unit of instruction. 

The department chair would like to provide more formal training in classroom assessment techniques for the faculty, possibly in the fall of 2007. There are many more effective classroom assessment techniques than we currently use which could enhance what we do in the classroom. Training in and implementing classroom assessment techniques are goals of the department.
Strengths: 
· Full-time faculty, three of six tenured, two of six non-probationary 
· Lead Teachers for English and math
· Full range of offerings
· Mandatory placement in developmental courses
· Free tutoring available 
· Standardized curricula in reading, writing, and math, supervised by full-time faculty
· Self-paced or individualized instruction in some courses
· Multiple delivery methods
· Computer-assisted instruction in reading (17 stations with eight recently networked and hooked up to a printer)
· Computer support for other courses like ESL
· ESL programs in place with limited enrollment, but potential for growth
· In courses which are prerequisites, C is now the passing grade.
· Student workers assist in supervising computer lab
· Tutors are available into the evening hours and on Saturdays 
· Adjunct faculty are more available to students via email and face-to-face office hours
Weaknesses:
· Finding, training, and retaining qualified adjunct faculty

· Need a qualified counselor/advisor

· Encouraging adjuncts  and full-time faculty to follow the standardized curricula

· Adequate classroom availability and classroom space
· Sufficient technology hardware and software to supplement curriculum

· Adequate record keeping concerning student progress and success in subsequent coursework
· Curriculum and courses designed and supervised solely by adjuncts

· Disproportionate ratio of part-time to full-time faculty in developmental math courses from semester to semester (particularly in the fall)

Recommendations:  
· Enhance existing computer lab by acquiring more computers and an additional networked printer
· Research and acquire math and English software to enhance and assist instruction

· Hire a counselor/advisor (to teach ASC 1020/ SSC 1050 Re-Entry Forum, and work as a retention specialist)

· Hire an ESL/Reading Instructor to shepherd the ESL program and to offer additional sections of ENGL 0470 and ENG 1470 as need increases

· Fast track ENGL 0990/ ENGL 1010 (block) for students with placement score of 18

· Decrease ratio of adjunct to full-time faculty

· Work to eliminate cellular phone distractions in our common area and in our classrooms
· Make secretary position a full-time position in order to help with record keeping and research for program effectiveness 

Student Achievements – Indicators, Assessment, Analysis, and Appraisal
We will use the following to assess learning in the Developmental Program

1. Success in subsequent college-level courses

2. Persistence and academic success

3. Career and personal goals

Success in Subsequent College-Level Courses
This indicator shows how many students who first took a developmental course go on to succeed in a related college-level course. For example, what percentage of the students who take MATH 0900 and/or MATH 0930 eventually go on to take MATH 1010 or another college-level math course at DSC?  How many of the students who take ENGL 0990 and/or ENGL 0991eventually go on to take ENGL 1010 at DSC?  What percentage of students who take ENGL 0470 or ENGL 1470 eventually get a passing grade in their American Institutions course requirement?  Additionally, we want to know what percentage of students who take ENGL 0470 or ENGL 1470 eventually get a passing grade in their ENGL 1010 course.
Developmental Math

The following charts show what percent of students who took MATH 0900 and MATH 0930 got a passing grade in a college-level math course within two years. These charts show four cohorts—those who took the developmental math courses in 2003, 2004, 2005, and partial data for 2006.

	Percent of Students Taking MATH 0900 Who Got Passing Grades in a College-Level Math Course Within Two Years

	Cohort
	Percent
	Number of Students who Completed Next Course

	2003 (255 students)
	19%
	49 of 255

	2004 (200 students)
	20%
	39 of 200

	2005 (172 students)*
	19%
	32 of 172

	2006 176 students )**
	6%
	10 of 176


	Percent of Students Taking MATH 0930 Who Got Passing Grades in a College-Level Math Course Within Two Years

	Cohort
	Percent
	Number of Students who Completed Next Course

	2003 (757 students)
	43%
	324 of 757

	2004 (888 students)
	44%
	394 of 888

	2005 (883 students)*
	38%
	339 of 883

	2006 (790 students)**
	29%
	227 of 790


*Base year 2005 (Fall 2004/Spring 2005) is a partial two-year period (Fall 2004 through Fall 2006 as Spring 2007 grades are not posted)

**Base year 2006 (Fall 2005/Spring 2006) is a partial two-year period (Fall 2005 through Fall 2006, Spring 2007 and any semester 2008 not available)

Developmental English
The following charts show what percent of students who took developmental composition got a passing grade in a college-level composition course (ENGL 1010) within two years. Only partial data exist for ENGL 0990 and 0991 since they were implemented in Fall 2005. 
	Percent of Students Taking ENGL 0991 Who Got Passing Grades in a College-Level Composition Course Within Two Years

	Cohort
	Percent
	Number of Students who Completed Next Course

	2005 (283 students)*
	44% (any comp class)
	125 of 283

	2006 (254 students)**
	41% (any comp class)
	103 of 254


	Percent of Students Taking ENGL 0990 Who Got Passing Grades in a College-Level Composition Course Within Two Years

	Cohort
	Percent
	Number of Students who Completed Next Course

	2005 (554 students)*
	38% (ENGL 1010)
	211 of 554

	2006 (470 students)**
	32% (ENGL 1010)
	151 of 470


*Base year 2005 (Fall 2004/Spring 2005) is a partial two-year period (Fall 2004 through Fall 2006 as spring 2007 grades are not posted)

**Base year 2006 (Fall 2005/Spring 2006) is a partial two-year period (Fall 2005 through Ffall 2006, Spring 2007 and any semester 2008 not available)

Developmental Reading

The following charts show what percent of students who took developmental reading courses got a passing grade in a college-level composition course and an American Institutions course. The significant increase in enrollment in ENGL 1470 in 2005 and 2006 indicates an adjustment in the reading placement score which was implemented in summer of 2005.
Percent of Students Taking ENGL 0470 (Reading) Who Got Passing Grades
in a College-Level Composition Course or American Institutions
Course Within Two Years
	Cohort
	ENGL 1010
	POLS 1100 or HIST 1700

	2003 (102 students)
	28% (29 of 102)
	17% (17 of 102)

	2004 (124 students)
	24% (30 of 124)
	17% (21 of 124)

	2005 (41 students)*
	15% (6 of 41)
	15% (6 of 41)

	2006 

(51 students)**
	22% (11 of 51)
	10% (5 of 51)


Percent of Students Taking ENGL 1470 (Reading) Who Got Passing Grades
in a College-Level Composition Course or American Institutions
Course Within Two Years
	Cohort
	ENGL 1010
	POLS 1100 or HIST 1700

	2003 (44 students)
	43% (19 of 44 )
	25 % (11 of 44)

	2004 (40 students)
	40% (16 of 40)
	18% (7 of 40)

	2005 (150 students)*
	37% (55 of 150)
	27% (40 of 150)

	2006 (146 students)**
	31% (45 of 146)
	16% (24 of 146)


*Base year 2005 (Fall 2004/Spring 2005) is a partial two-year period (Fall 2004 through Fall 2006 as Spring 2007 grades are not posted)

**Base year 2006 (Fall 2005/Spring 2006) is a partial two-year period (Fall 2005 through Fall 2006, Spring 2007 and any semester 2008 not available)

An analysis of the above charts in relation to the previous program review provides an opportunity for discussion. 
Firstly, ENGL 0750 no longer exists, yet the same population is present in ENGL 0991 with the placement scores being identical (15 and below). In Fall 1998, only 33.01 percent of students completing ENGL 0750 had received a passing grade in ENGL 1010 within two years. For Fall 2006, which is only a partial data set, ENGL 0991 students are passing their first college-level composition course at 41 percednt. This increase is within the challenge range set by then dean when the dean challenged the department to “form a plan that would result in an increase of ten percent in students who receive passing grades in subsequent related courses.” 

There is no comparative data for ENGL 0990 since in previous program reviews no data was submitted for ENGL 0920. ENGL 0990 and 0991 were created based on curriculum and instruction discussions and on current research in best practices for developmental courses. It would appear from the data collected so far on ENGL 0990 that students are persisting to the next course and passing at rate comparable to other developmental students in their first college-level course.

In addition, since ENGL 1470 is now a required course for a significantly greater number of students because of an adjustment to the placement scores for POLS 1100 and HIST 1700, we are seeing increased enrollment in ENGL 1470, but not such significant persistence to POLS 1100 and HIST 1700 as of yet. Consequently, the department asked the Office of Institutional Research to look at the enrollment and success rate in ENGL 1010 as well for students who had completed ENGL 1470. According to best practices in developmental education, the first college-level composition course is a better indicator of student achievement for a developmental reading course. The data for success in ENGL 1010 by ENGL 1470 students is impressive. In the previous program review, no data was presented for ENGL 1470. The data for ENGL 0470 from the previous program review when compared with this new data does show a downward trend in the percentage of students who successfully complete their American Institutions course. This is an area of concern which merits further data analysis and discussion with possible curriculum changes, a focus on retention, and consistent advising of ENG 0470 students to persist onto their first American Institutions course. Also, it should be noted that the two-year window for ENGL 0470 students may not be a realistic goal.
Finally, when analyzing the data from MATH 0900 from the previous program review compared to the current data, there has been a significant increase in the percentage of students who successfully complete their first college-level math course. When in the fall of 1996 only 4.30% (3 of 70) passed their first college-level math course, compared to 2003 when 19% (49 of 255) did, we have seen significant gains. One possible reason for this is the implementation of a standardized curriculum under the direction of a lead teacher who “owns” the course and is responsible for the rigor and integrity of the course.

A more in-depth analysis and stronger year-to-year tracking of the students in developmental courses is necessary in order to monitor and adjust the curriculum to meet student needs and to ensure success in the subsequent college-level course.

Persistence and Academic Success
The Developmental Studies Department seeks to increase students’ general academic success. One of the better indicators of effectiveness is that students who successfully complete developmental courses go on to enroll in college-level courses and receive passing grades.

This indicator shows success as judged by persistence (how many credits these students complete) and GPA (grades they receive). In previous program reviews, the cohort has been defined as all of the students enrolled in MATH 0900, ENGL 0750, and ENGL 0470 (the most basic-level developmental skills courses) during a fall term two years previous. However, the Developmental Studies faculty agree that the typical student in our program is enrolled in ENGL 0990 (without 0991), ENGL 1470, and MATH 0930, and this can be justified by looking at the number of sections offered and the enrollment. In the previous program review, the dean created charts tracking the Fall 1998 cohort and assigning those students an “Academic Success Score” based on the key indicators of how many credits the students completed and their GPA. We would like to request this data for the cohort which indicates our greatest enrollment (ENGL 0990, ENGL 1470, and MATH 0930). In subsequent program reviews, we will include this data.
Strengths (learning objectives the majority of students master most often)

College success skills that students will have learned and practiced in ASC 1020.
· Understand a syllabus and schedule

· Attend class prepared with required materials

· Identify their preferred learning style

· Demonstrate knowledge of time management principles by handing in work on time and following the course calendars
· Gain efficient information management skills

· Develop goal-setting skills

· Improve communication skills through group work, short presentations, and written work
Basic Reading skills that students will have learned and practiced in ENGL 0470.

· Read at a minimum of 175 words per minute with 70% or better comprehension

· Read college-level material with 80% or better comprehension, untimed

Critical Reading skills that students will have learned and practiced in ENGL 1470.

· Read at a minimum of 250 words per minute with 70% or better comprehension

· Read college-level material with 80% of better comprehension, untimed

Developmental Composition skills students will have learned and practiced in ENGL 0990.

· Write well-constructed paragraphs that demonstrate college-level thinking, focus, unity, coherence, and development

· Demonstrate mastery of basic structural and mechanical elements of writing as indicated on the Grading Standards sheet

· Critically evaluate each other’s writings as well as other readings

· Write essays, such as those expected in ENGL 1010, with a minimum of five paragraphs that demonstrate college-level writing ability

· Know how to use a dictionary and a thesaurus

Developmental Composition skills students will have learned and practiced in ENGL 0991.

· Understand a syllabus and schedule

· Keep track of their own assignment status and grades

· Manage time to be able to successfully complete assignments by the end of the semester

· Attend class prepared with required materials

· Participate appropriately in class

· Actively participate in collaborative learning environments

· Read and accurately record notes from the board and verbal instructions from the instructor

· Appropriately interact with instructors and classmates

Developmental Mathematics skills students will have learned and practiced in MATH 0900.
· Perform arithmetical operations on whole numbers, fractions, decimals, and signed numbers without a calculator

· Complete 100 multiplication facts in 7 minutes or less with at least 90% accuracy

· Perform mathematical processes with percentages and use them in real-life applications

· Use variables to represent unknown numbers

· Identify geometric figures

· Identify geometric formulas and apply them to angles, perimeters, areas, and volumes

· Use the mathematical process of whole numbers, fractions, decimals, percentages, signed numbers, proportions/ratios, and algebraic equations with problems solving skills in real-life modeling exercises

· Graph linear equations in two variables by plotting points

Elementary Algebra skills students will have learned and practiced in MATH 0930

· Perform arithmetical operations on rational numbers with and without a calculator

· Perform mathematical processes with percentages and use them in real-life applications

· Demonstrate the concept of equivalence including the use of variables to define relationships

· Use geometric formulas and apply them to angles, perimeters, areas, and volumes
· Use the mathematical processes of whole numbers, fractions, decimals, percentages, signed numbers, proportions/ratios, and algebraic equations with problems solving skills in real-life  application exercises

· Graph linear equations in two variables use slope and intercept

· Solve systems of linear equations in two variables by graphing and algebra

· Apply mathematical process to polynomials and radicals

Weaknesses (learning objectives students find most challenging)

· “Persist to a second year (remain enrolled) at a level that is equal to or greater than the college’s general student population.”

· “Succeed in subsequent related college-level coursework.”

The Developmental Studies department should continue its on-going data collection and analysis to assess the effectiveness of the above objectives in each of the courses. Formative evaluation is probably the most effective tool in our arsenal to effect change. The addition of an advisor/retention specialist would greatly impact the two aforementioned weaknesses. Faculty are working now on becoming trained advisors in order to facilitate advising students and helping them enroll each semester. 

Instructional Staff
	Name
	Area
	Status
	Degree
	Degree Year

	Susan Ertel
	Composition,

Department Chair
	Assistant Professor
	Ed.D. Student- Grambling State University
M.A. – Univ. of Central Arkansas
	Current
1991

	Janet Hansen
	Mathematics
	Associate Professor
	M.A. – Murray State University
	1988

	Gordon Jolley
	Mathematics
	Instructor
	B.S.
	

	Jack Lounsbury
	Reading
	Associate Professor
	M.A. – Claremont Graduate School
	1989

	Candace Mesa
	Composition
	Associate Professor
	M.A. – Northern Illinois Univ.
	1980

	Gordon Russell
	Mathematics
	Assistant Professor
	M.Ed. – Utah State University
	1979

	Judith Allan
	ESL
	Adjunct faculty
	M.A.
	

	Kevin Baron
	Mathematics
	Adjunct faculty
	M.A., M.Ed.
	

	Kathy Borris
	Mathematics
	Adjunct faculty
	
	

	Louis Cook
	Mathematics
	Adjunct faculty
	M.S.
	

	Pascal Jammet
	Mathematics
	Adjunct faculty
	
	

	Rosalie Mimnaugh
	Composition
	Adjunct faculty
	M.A. 
	

	Donna Radunich
	Composition
	Adjunct faculty
	Juris Doctorate
	2004

	Mark Silvia
	Composition
	Adjunct faculty
	M.A. – Kansas State University
	2006

	Stephen Vincent
	Composition
	Adjunct faculty
	M.S. Southern Utah University
	2007


Physical Facilities, Equipment, and Technology

Description:  The Developmental Studies Department is located on the ground floor of the Browning Learning Resource Building. All full-time faculty, with the exception of one who is housed at the Hurricane Education Center, have offices together in one area. Each full time faculty member has his or her own personal computer and printer. Some faculty computers are networked to the main copier in one of the workrooms as well. In the same area, adjunct faculty share common office space which also has a personal computer and printer for their use. The department has a two large storage and work rooms. These storage and workrooms also serve the needs of the Testing Center, the Dean for Education, Humanities, Arts, and Social Sciences, and communication faculty who are also housed in the Browning Building. Each workroom has its own copier. One work area has a kitchenette and a faculty restroom. The same workroom houses the TV/VCR cart and the smart cart which includes a DVD player, computer, projector, and audio equipment for the ESL courses. The Developmental Studies department secretary is housed near both workrooms and monitors the upkeep and supplies in each room and the security of the electronic equipment.
Three small classrooms (holding only 24 students) are also on the ground floor of the Browning Building. These classrooms are scheduled almost exclusively with developmental studies classes. The central area of the ground floor is somewhat divided among three entities: Tutoring Center, Writing Center, and Developmental Studies course support lab. Currently, there are 17 computer stations, with eight networked to a common printer. The computers are loaded with support material for the ESL and reading courses. We are in the process of adopting math software and composition material as well and increasing the number of computers to 25. There are also study carrels with space for eight students to work independently and relatively quietly. 
Analysis:  The facilities are adequate to meet the current needs of the developmental courses offerings and faculty office needs. However, as the campus grows, so does the enrollment in developmental courses, and eventually, we will be hiring new faculty in addition to current faculty. Space will become an issue. Already students complain about the small, close classrooms in BRN 114, 115, and 117.  Decreasing the enrollment to 20 rather than 24 and removing a couple of desks and chairs would help greatly, but would create a further problem of the need for additional sections and not enough full-time faculty or qualified adjuncts to teach the additional course.

With only three classrooms, a significant portion of developmental courses are taught all over the campus. In particular, MATH 0930 classes (due to their larger enrollments) must be taught in classrooms with 30 or more seats, so those faculty scramble from building to building each day to reach the greatest number of students most efficiently.
The work space we have is more than adequate and offers the faculty and staff a place to meet, make copies, gather our mail, etc.

Program Strengths and Challenges
Program Strengths:

1.  Mandatory Placement of Incoming Students:  Our institution requires an entrance test (either ACT or CPT) to place students in the appropriate course which best meets their skill level. The Banner system, which manages our student data, blocks students from registering for courses for which they do not meet the prerequisites or placement scores.

2. Thorough Range of Course Offerings:  We offer a complete range of course offerings: two levels of reading (one developmental, one which offers elective college credit), two levels of developmental mathematics, one level of composition with a companion lab for students needing a more focused course in grammar,  two ESL courses, and other support courses like success skills, spelling improvement, and re-entry courses.

3.  Collegial Faculty:  We feel fortunate to have the majority of our offices clustered together in the Browning Building. We have many opportunities daily to talk with each other about improving our curriculum, to share our teaching successes and occasionally failures, to discuss specific teaching modalities, to review and reassess grading standards, to reinforce each other on behavioral expectations for our students, and to discuss the progress of our many shared students. As well, the composition and math faculty occasionally attend the English and Math department meetings with the goal of correlating our curricula to feed into their programs.

4.  Increasing focus on research and analysis of research to effect change:  As we are being held more and more accountable and asked to analyze our effectiveness, we are participating in more and more classroom- and department-level research. For example, in ENGL 0990 and 0991, we use pre- and post-test to assess value-added scores for each student. We are currently compiling this data for analysis. Math courses participate in the campus-wide VASA test which assess value-added across semesters as students progress from one level of math to another.
5. Best Practices: As can be seen earlier in this document, according the Best Practices set forth by Dr. Hunter Boylan in his landmark study of effective developmental programs, we are well on our way to achieving a high degree of effectiveness. 

We are particularly fortunate to have a significant percentage of developmental classes taught in the same part of the building as our offices, so we enjoy frequent interaction with most of our students. Even though we have a diversity of teaching styles, we are all firmly committed to our developmental students and their collegiate success. As much as any other faculty department on campus, we are concerned with the “whole student” because we know many of our students have not had positive learning experiences in the past and are at the greatest risk of not successfully completing college. As faculty, we emphasize preparing students for their college-level coursework. In accordance with that goal, we have standardized curriculum for each level of classes, lead teachers who direct curriculum and train adjuncts and new faculty, and, in many cases such as with composition, we participate in cross grading and evaluation. 
Program Challenges
1. Retention:  In the previous program review, retention was cited as a critical problem for the developmental students. Looking over recent data from 2005 to now, we are making strides in keeping students enrolled in our developmental courses until the end of the semester, but that does not necessarily translate into passing grades and enrollment in the next course in the sequence. Further data collection and analysis is necessary to judge the effectiveness of our retention rates. The addition of an advisor/retention specialist would greatly enhance our ability to make a difference in retention, particularly fall-to-fall persistence.

2.  Finding, training, and retaining qualified adjuncts:  This is a perennial problem for our department, and we would hazard a guess that other departments struggle with this as well. Each semester, it seems that we have an entirely new cadre of adjuncts to hire, train, and nurture. In composition, in particular, we struggle. Increasing the pay rate for adjuncts and awarding long-term adjuncts with an appropriate title and pay increase would go a long way in helping departments keep qualified and trained adjuncts from semester to semester.

3. Persistence:  The number of successful students in the developmental program not going on to the college-level course for which the developmental classes prepared them is too great. Faculty need to work more closely with students near the registration period to advise them and help them register for next semester’s classes. The addition of an advisor/retention specialist would facilitate this as well.

4.  Ratio of courses taught by full-time faculty to adjunct faculty: In certain semesters, mostly in the fall with increased enrollment, the ratio of courses taught by adjuncts to full-time faculty increases to unwieldy proportions. Creating the position of Lead Teacher for developmental math and English courses was implemented as a quality control to standardize the curriculum and make one person responsible for the oversight of the course content and procedures. Short of hiring an additional full-time, highly qualified math instructor, we will deal with this problem consistently from fall to fall. 
Plan Progress
Until such time as sufficient funds are available to increase adjunct pay and to hire a full-time retention specialist, the above program challenges will exist and will have to be addressed as best can be by the existing full-time faculty in the department.
Recommendations, Plans, and Improvements
Although no formal plan is in place at this time, the Developmental Studies faculty are working on establishing and maintaining best practices which will help students succeed not only in the developmental courses in which they are enrolled, but also in the subsequent developmental and/or college-level courses in which they enroll. Faculty are taking seriously their role as advisors and mentors as well. The following are ideas from the previous program review which are still applicable, and which in some form, have been implemented in the Developmental Studies department.

1.  Improve goal setting skills and strengthen commitment to educational plans:  Developmental students often lack goal-setting skills, resulting in poor commitment to educational plans. To address this problem, department faculty will, first, set aside a portion of a class period as soon as registration opens for the subsequent semester during which students will receive a registration in-service. Also, in lectures and discussions throughout the semester, developmental faculty will encourage their students to form educational goals and commit themselves to those goals. Developmental composition faculty accomplish this by incorporating goal setting as the topic of the final essay for the semester. Additionally, most of the developmental studies faculty have made a commitment to sharpen their skills as advisors and to participate in training to learn better how to navigate the Banner system in order to better assist students with registration and graduation planning.
2. Improve developmental students’ basic success skills:  Developmental students lack basic success skills, including time management, organizational skills, and study skills. They struggle to sustain regular attendance and to complete course assignments. Developmental Studies faculty have addressed this problem in different ways. Most developmental studies faculty incorporate study skills into the objectives of their courses. For example, in ENGL 0990, the ENGL 0990 Success Manual, written and designed in large part by Candace Mesa, includes a brief study skills book, and each homework assignment includes a section of the study skills curriculum in addition to the composition curriculum. Other courses hammer home the importance of time management and creating a calendar of assignments, stressing regular attendance by offering graded assignments in almost every class period for which there are no make-up assignments. Acculturating the developmental students to college-life and expectations is a crucial part of our jobs as developmental studies faculty.

3.  Monitor and adjust curriculum as necessary to better serve students:  As part of our constant goal to improve instruction and increase retention of students, developmental studies faculty are eager to assess the effectiveness of assignments, course objectives, testing procedures and actual tests, and classroom teaching strategies. We are first and foremost classroom instructors who have a commitment to helping students discover their best learning styles and to adapt to courses when their preferred learning style is not the dominant style offered by the instructor or the type of curriculum. Developmental Studies Department faculty will continue to research, participate in professional developmental activities, and be open to new methods of helping students learn best. 
Conclusion:
Overall, the Developmental Studies Department at Dixie State College is a successful program with room for improvement. Diligent and caring faculty work constantly to monitor the success of our students and to improve ourselves as teachers as well as to improve our students. We recognize the need for more thorough research, but also recognize that we are stretched to our limits at times and cannot adequately conduct the level of classroom, course, program, and campus-wide research that is necessary to assess our effectiveness. We will strive to make the time and to include our student workers and secretary in the day-to-day research as well. 
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